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	Summary of the plan

In 2026, Goldfields School is focusing on strengthening teaching, wellbeing, cultural responsiveness, and community partnerships so every learner is supported to thrive. This year’s work aligns with our new strategic plan and the Government’s priorities for clearer curriculum, stronger learning support, and smarter use of data.

A major focus is improving personalised learning pathways. We are strengthening schoolwide assessment systems so teachers use consistent tools to track progress and refine IEPs and PATH plans. Teachers will receive coaching, modelling, and PLD to build their confidence in interpreting progress data and using it to guide teaching. We are extending our regular progress check‑ins to include BSLA and Numicon assessment results, ensuring a clearer picture of each learner’s next steps.

We are also prioritising wellbeing and behaviour support across the school. This includes embedding consistent routines and behaviour frameworks so all learners experience predictable, calm environments. Staff will continue developing their skills in trauma‑informed practice and emotional regulation strategies. Our behaviour team—each student’s teacher, specialist, and Deputy Principal—will meet regularly to review plans, analyse behaviour data, and ensure supports are working.

A key development this year is strengthening community partnerships and transition pathways. We are exploring the feasibility of opening transition classes in Te Aroha and Thames to better support learners in their local communities. We are also moving from Storypark to Hero to improve whānau engagement and communication. Alongside this, we are expanding community‑based learning opportunities by working with local businesses, marae, recreational services, and organisations to provide meaningful experiences such as work skills, life‑skills development, community outings, and cultural participation.

Our commitment to Te Tiriti o Waitangi continues to grow through deeper partnerships with iwi and increased opportunities for all students—Māori and non‑Māori—to participate in kapa haka and tikanga‑based activities. Staff will keep building their cultural capability through the MAC framework, and we will continue working closely with whānau and iwi to ensure learning pathways reflect identity, language, and culture.

Together, these actions strengthen our ability to meet the diverse needs of ākonga, support staff capability, and enhance connections with whānau and the community—ensuring Goldfields School continues to offer high‑quality, inclusive, and future‑focused education.



	Where we are at currently: 
Across 2025, the school made strong progress toward improving teaching quality, cultural capability, and learner engagement. Staff strengthened evidence‑based teaching through the use of SMART IEP goals, consistent daily practice, and close collaboration with the therapy team and leadership. As a result, most students achieved 75-100% in their individual goals, and staff capability grew in areas such as structured literacy and use of learner voice tools. These achievements provide a solid foundation for further progress in 2026.
Significant gains were also made in cultural identity and community connection through kapa haka participation, community performances, and deeper engagement with iwi and Māori whānau. The school’s values—Manaakitanga, Whanaungatanga, Kaitiakitanga, and Kotahitanga—are now embedded in daily practice through visual cues, staff PLD, values days, and shared cultural experiences such as the whole‑staff marae visit. This work now provides a strong base for strengthening Te Tiriti partnerships and ensuring cultural responsiveness across the school.
Schoolwide consistency also improved through the introduction of a strengthened leadership structure, including Deputy Principals and Syndicate Leaders, supported by regular drop‑in visits and observation templates aligned to the Teaching Standards. Staff surveys indicated improved communication, collaboration, and culture. Operational adjustments, including more consistent break structures and student play/eating routines, also supported wellbeing and engagement.
In 2026, the focus will be on building on these foundations and addressing areas that now need deeper or more sustained development. This includes:
· strengthening personalised learning pathways and the consistent use of assessment information
· further embedding structured literacy practices and monitoring ongoing progress
· deepening cultural partnerships and ensuring Māori learners’ aspirations are central to planning
· continuing to improve behaviour support, wellbeing systems, and collaboration with specialists
· increasing consistency across the school in teaching practice, planning, documentation, and monitoring
· sustaining and expanding community and whānau engagement
This starting position reflects a school that has made strong progress but also has clear areas requiring continued focus and development in order to fully achieve the new strategic goals.

Regulation 9(1)(e)


	How will our targets and actions give effect to Te Tiriti o Waitangi:

Our targets and actions give effect to Te Tiriti o Waitangi by ensuring Māori learners and their whānau are active partners in decisions about learning, wellbeing, and future pathways. We will continue to build strong relationships with iwi and Māori whānau through regular hui, marae-based engagement, and collaborative planning so their voices directly shape programmes, transitions, and IEP priorities. Staff will strengthen culturally responsive practice through the MAC framework and targeted PLD, helping teachers and TAs confidently integrate te reo Māori, tikanga, and te ao Māori into everyday routines and learning experiences.
We will provide inclusive opportunities for all learners to participate in kapa haka and tikanga Māori activities, building cultural confidence and visibility across the school. The move from Storypark to Hero will further support whānau partnership by improving communication and strengthening their role in learning decisions. Our work on community partnerships—including exploring transition classes in Te Aroha and Thames—ensures Māori learners can access meaningful pathways close to their whānau and local iwi connections.

Finally, we will monitor Māori learner progress, engagement, and wellbeing through consistent assessment systems and behaviour team reviews. Working alongside whānau and specialists, we will use this information to refine supports and ensure equitable outcomes. Through these actions, we uphold partnership, protection, and participation in practical, everyday ways that honour Te Tiriti throughout Goldfields School.
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	Information on teaching and learning strategies:
This year, we are strengthening teaching and learning through consistent, evidence‑based approaches in literacy and mathematics. We are embedding the Better Start Literacy Approach (BSLA) across all classes, ensuring daily structured literacy teaching that reflects the science of learning and supports learners whose needs have not yet been well met. In Terms 3 and 4, we will roll out Numicon across the school to establish a consistent, multisensory mathematics programme, ensuring both core areas—literacy and maths—are fully installed by the end of the year. Our assessment and aromatawai systems are being strengthened so teachers can use progress data from BSLA, Numicon, and other tools to refine IEP and PATH goals, personalise next steps, and monitor shifts in engagement and achievement. These strategies support upcoming curriculum and assessment changes and contribute to the Government’s focus on clearer curriculum, smarter assessment, and stronger learning support. Improved monitoring also supports preparation for attendance planning and reporting in 2026 by helping us identify and respond to any learning or wellbeing barriers that impact attendance.
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	Strategic Goal:

He Pito Mata nō te Ākonga Ake – Personalised Potential Empower every learner to explore and develop their unique strengths, interests, and aspirations through personalised, inclusive, and future-focused learning pathways.
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	Annual Target/Goal:

Strengthen personalised learning pathways by improving how teachers use assessment information to plan next steps and track progress for every learner.

Aligned Government Priorities:
· Smarter assessment and reporting
· Greater use of data
· Stronger learning support
· Clearer curriculum (science‑of‑learning aligned pathways)
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	What do we expect to see by the end of the year?
By the end of the year, we expect teachers to be consistently using the agreed assessment tools and processes, with clear evidence of reliable data being gathered across all classes. IEPs and PATH plans will show precise goals informed by assessment information, and teacher planning will demonstrate personalised next steps being taught. Teachers will show increased confidence in using BSLA, Numicon, and other progress data to adapt their teaching. Regular progress check‑ins with specialists and whānau will provide evidence of improved collaboration and clearer learning pathways. Overall, we expect to see stronger alignment between assessment, planning, and teaching, and measurable progress for learners through their IEP/PATH goals
Regulation 9(1)(d)


	

	Actions
[Detail the key actions you’ll take this year to reach your annual target listed above.]


Regulation 9(1)(b)
	Who is Responsible?



Regulation 9(1)(c)
	Resources Required




Regulation 9(1)(c)
	Timeframe
[This is optional but is useful to help with your planning.]
	How will you measure success?
[Think about what you expect to see at the end of the year and detail the measurements you’ll use to check on your progress. You’ll want to reference the success measures from your strategic plan template.]
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	Implement consistent assessment systems across the school
Ensure teachers use agreed tools  and processes to gather clear, reliable assessment information for every learner.
	
	
Upskilling and moderations for assessments:
· BSLA assessments
· Numicon assessments
· Te Ara Whakapuawai 
· SPEC

	T4
	· All teachers consistently using the agreed assessment tools and processes (verified through planning checks, check-ins and Drop-ins). 

· Assessment data recorded accurately and on time across all classes and platforms by syndicate leaders and SLT.

· All teachers consistently measure and moderate assessment data, is checked by syndicate leaders and reported to SLT.

· Teachers demonstrate confidence in explaining assessment data during IEP/PATH review meetings and moderation meetings.
	

	Use assessment data to refine IEPs/PATH plans and plan next steps
Support teachers to use assessment insights to write precise IEP/PATH goals and plan targeted, personalised learning activities.

	
	
	
	· All IEP/PATH plans include clear, SMART goals that directly link to assessment information. 
· Evidence in planning shows IEP goals are being actively taught, reviewed, and adapted. 
· End of year data shows that most learners make measurable progress in their personalised goals. ‑of‑year data shows that most learners make measurable progress in their personalised goals. 


	

	Build teacher capability in data-informed teaching
Provide coaching, modelling, and PLD so teachers confidently interpret progress data and adjust teaching in response.‑informed teaching

	
	· BSLA
· Numicon
· Te Ara Whakapuawai
· Extended curriculum framework
· IEPs
· Survey around confidence in using assessment to guide personalised planning


	T4
	· Teacher observations and drop‑ins show consistent use of assessment to guide daily teaching decisions. 
· Teachers use inquiry/reflection tools (planning evaluations, SPEC) to show how data influenced changes in practice. 
· Staff evaluations indicate increased confidence in assessment and personalised planning. 
· Leaders see improved alignment across planning, practice, and progress data during moderation and syndicate hui. 

	

	Monitor learner progress regularly and collaboratively
Extend scheduled progress check‑ins with teachers, specialists, and whānau to include BSLA and Numicon assessment results and learning pathways.

	
	· Focus groups in term 2 and 3
· SMART goals
· Evaluate goal progress as a team 
· IEP goal strategy posters
· Daily practise of IEP goals
· Termly report engagement statistics 

	T4
	· Scheduled progress check‑ins occur each term and include teachers, SLT, specialists, and whānau where appropriate. 
· Learning pathway adjustments are recorded and clearly linked to updated assessment information. 
· Maintain over 75% achievement of IEP/PATH plan goal achievement across the year. 
· Increased whānau engagement of termly updates. 


	

	
	
	
	
	
	

	
	
	
	
	
	




	Strategic Goal:

 Hauora – Wellbeing- Foster a culture of holistic wellbeing that supports the emotional, physical, and social needs of students, staff, and whānau.
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	Annual Target/Goal: 
 Embed a consistent, schoolwide wellbeing and behaviour support approach that improves emotional regulation, engagement, and safety for all learners.

Aligned Government Priorities:
· Stronger learning support
· Attendance Action Plan (reducing barriers to attendance and engagement)
· Improved teacher training (capability building)
Regulation 9(1)(a)


	What do we expect to see by the end of the year?
By the end of the year, we expect to see all classes using consistent wellbeing and behaviour systems, with predictable routines and supports in place that create calm, safe learning environments. Staff will show increased confidence using trauma‑informed strategies, regulation tools, and proactive behaviour approaches, supported by targeted PLD and coaching. Regular behaviour team meetings will provide clear evidence of behaviour plans being reviewed, adjusted, and improving outcomes for learners. Overall, we expect to see improved emotional regulation, stronger engagement, fewer incidents, and more consistent wellbeing practices across the school.
Regulation 9(1)(d)


	

	Actions
[Detail the key actions you’ll take this year to reach your annual target listed above.]


Regulation 9(1)(b)
	Who is Responsible?



Regulation 9(1)©
	Resources Required




Regulation 9(1)©
	Timeframe
[This is optional but is useful to help with your planning.]
	How will you measure success?
[Think about what you expect to see at the end of the year and detail the measurements you’ll use to check on your progress. You’ll want to reference the success measures from your strategic plan template.]
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	Embed consistent wellbeing and behaviour systems across all classes
Implement schoolwide expectations, and routines, and behaviour support frameworks so every learner experiences predictable, safe environments.

	
	· Quality teacher practice statements
· Safe 365 incident reports
· Attendance action plans
· Drop ins, check in and peer observations

	
	· All classes using the agreed schoolwide routines, expectations, and behaviour supports (verified through observations).
· Reduced behaviour incidents and calmer classroom environments compared to 2025 data.
· Improved student progress as seen in assessment data.
· Attendance data reflects increased attendance.

	

	Build staff capability in wellbeing, regulation, and behaviour support
Provide targeted PLD, coaching, and modelling focused on trauma‑informed practice, emotional regulation strategies, and proactive behaviour approaches.

	
	· CPI qualifications and review sessions
· PLD session feedback forms
· Behaviour meeting notes 
	
	· Teacher observations show consistent use of regulation strategies, trauma‑informed practice, and proactive behaviour approaches. 
· Staff evaluation post PLD sessions show increased confidence and skill in supporting learner wellbeing. 
· Teachers demonstrate improved ability to adapt learning environments to meet emotional and sensory needs. 
· Evidence of wellbeing strategies embedded in planning, resources, and classroom practice.



	

	Maintain regular behaviour team meetings to review and improve wellbeing support
Behaviour team (student’s teacher, specialist, and Deputy Principal) will meet regularly to analyse behaviour plans, review incident data, and recommend adjustments to class‑based wellbeing and regulation strategies.

	
	· Behaviour plans
· Behaviour meeting notes
· Sage 365 reporting platform. 
	
	· Meeting records showing behaviour data reviewed and next steps agreed. 
· Adjustments to behaviour plans clearly reduce repeat incidents or escalation for students with behaviour plans. 
· Teachers reporting increased clarity and support for managing wellbeing needs in their class.
	

	
	
	
	
	
	

	
	
	
	
	
	





	Strategic Goal:
 Te Tiriti o Waitangi – The Treaty of Waitangi- Embed Te Tiriti o Waitangi principles into all aspects of school life, strengthening cultural responsiveness, equity, and partnership with iwi and Māori communities.
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	Annual Target/Goal:

Deepen culturally responsive practice by strengthening partnerships with iwi and Māori whānau and increasing the use of te reo Māori, tikanga, and te ao Māori across teaching and learning.

Aligned Government Priorities:
· Clearer curriculum (localised and culturally grounded learning)
· Improved teacher training (cultural capability development)
· Stronger learning support (meeting needs not yet well met)
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	What do we expect to see by the end of the year?
By the end of the year, we expect to see strengthened relationships with iwi and Māori whānau through our whole‑school marae visit and ongoing engagement, with Māori voice more clearly influencing planning and decisions. Staff will demonstrate increased cultural capability by using the Hikairo Schema to guide their practice and create learning environments that uphold mana, identity, and belonging. Daily use of te reo Māori and tikanga‑aligned routines will be visible across classrooms, supported by the practical reo resources and coaching provided. All ākonga—Māori and non‑Māori—will have regular opportunities to participate in kapa haka and tikanga‑based activities, resulting in increased cultural confidence, pride, and connection across the school.

Regulation 9(1)(d)


	

	Actions
[Detail the key actions you’ll take this year to reach your annual target listed above.]


Regulation 9(1)(b)
	Who is Responsible?



Regulation 9(1)(c)
	Resources Required




Regulation 9(1)(c)
	Timeframe
[This is optional but is useful to help with your planning.]
	How will you measure success?
[Think about what you expect to see at the end of the year and detail the measurements you’ll use to check on your progress. You’ll want to reference the success measures from your strategic plan template.]
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	Strengthen partnerships with iwi and Māori whānau through a whole school visit to a local marae
Plan engagement opportunities with local Marae and iwi representatives, including pōwhiri, kōrero, or joint planning sessions to ensure Māori voice guides decisions and learning.

	
	Local Marae
Online Te Reo course
Cultural leader assigned. 

	
	· Termly engagement or hui with iwi and/or Māori whānau completed and documented. 
· Increased Māori whānau participation and feedback showing strengthened trust and partnership. 
· Staff incorporating guidance from iwi into planning, IEPs, cultural events, and decision‑making. 
· Students demonstrating improved cultural connection and belonging during marae visits and tikanga activities.
· Whole school Marae visit.

	

	Use the Hikairo schema framework to build staff cultural capability
Embed the Hikairo framework schoolwide to support teachers and leaders in developing culturally responsive practice, strengthening relationships for learning, and understanding how to uphold mana and identity in the classroom.

	
	Hikairo schema 

	
	· Staff hui notes show regular use of the Hikairo framework in team meetings, planning, and reflections. 
· Observations, check-ins and drop -ins show improved culturally responsive practice in classrooms. 
· Hikairo schema used to measure confidence in understanding and applying tikanga, te reo Māori, and mana‑enhancing practice. 
	

	Support teachers and TAs to use authentic te reo Māori and tikanga in daily practice
Create practical, class‑specific reo resources, visuals, and routines (e.g., karakia, kupu o te wiki, waiata, tikanga‑aligned practices) and provide coaching so staff can confidently integrate reo and tikanga at the level appropriate for their learners.

	
	Cultural leader
Teacher Hui slots
MAC leader
Te Reo learning resources. 
Hero 
	
	· Evidence of te reo Māori integrated into daily routines (karakia, greetings, waiata, kupu o te wiki) across all classes. 
· Teachers and TAs using class‑specific reo and tikanga resources created during the year. 
· Learning stories, displays, and planning showing authentic use of reo/tikanga linked to learners’ levels and needs. 
· Increased staff confidence observed through drop‑ins, or self‑reported through surveys

	

	
	
	
	
	
	

	Provide opportunities for all Māori and non‑Māori learners to participate in kapa haka and tikanga‑based activities
Ensure regular, inclusive kapa haka sessions and tikanga Māori learning experiences are accessible to all students, supporting cultural pride, confidence, and understanding across the whole school.







	
	· Survey to Māori whānau around cultural visibility and pride
· Kapa Haka kaiako
· Teams/Zoom to share with classes
	
	· Regular kapa haka sessions held and participation increases across Māori and non‑Māori learners. 
· Students showing increased engagement in kapa haka practise and activities.  
· Whānau and community feedback reflecting strengthened cultural visibility and pride within the school. 
· Kapa haka becoming embedded as a regular, valued part of school life (e.g., events, assemblies, community performances).

	

	
	
	
	
	
	



	Strategic Goal:
Hāpori – Community- Strengthen collaborative relationships with whānau, community partners, and agencies to enhance learning, belonging, and shared responsibility for student success.
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	Annual Target/Goal:
Strengthen community and agency partnerships to improve transitions, access to specialist support, and meaningful learning opportunities for students and whānau.

Aligned Government Priorities:
· Stronger learning support
· Greater use of data (shared information across agencies)
· Attendance Action Plan (strengthening whānau-school connection)
· Better approach to literacy/numeracy where community involvement supports learning

Regulation 9(1)(a)


	What do we expect to see by the end of the year?
By the end of the year, we expect to see strengthened community connections through clearer transition pathways and progress in establishing transition classes in Te Aroha and Thames. Whānau engagement will increase with the move from Storypark to Hero, providing more consistent, accessible communication and learning updates. Class planning will show a greater number of community‑based learning experiences, with evidence of student participation through photos, Hero posts, reflections, and work samples. Feedback from community partners will demonstrate strong collaboration and meaningful involvement in student learning. Learners will show increased confidence, independence, and real‑world skills through community activities, and focus groups will be re‑established to ensure ongoing whānau and community voice informs next steps.
Regulation 9(1)(d)


	

	Actions
[Detail the key actions you’ll take this year to reach your annual target listed above.]


Regulation 9(1)(b)
	Who is Responsible?



Regulation 9(1)(c)
	Resources Required




Regulation 9(1)(c)
	Timeframe
[This is optional but is useful to help with your planning.]
	How will you measure success?
[Think about what you expect to see at the end of the year and detail the measurements you’ll use to check on your progress. You’ll want to reference the success measures from your strategic plan template.]
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	Strengthen community links by developing our transition classes.
Explore the feasibility of opening transition classes in Te Aroha and Thames. 
	
	MOE property staff
5Ya and 10ypp plans. 
	
	· Meet with Ministry of Education (property)
· Consultations with host schools
· Boards of both schools agree to finance feasibility and extra costs that may occur. 
· Whānau commitment. 
	

	Increase whānau engagement through with online platforms
Move from Storypark to Hero








	
	Hero platform 
Hero training. 
	
	· One on one session with whānau who need support engaging with Hero.
· Hero posts will be viewed by at least 80% of whanau by the end of the year. 

	

	Expand community‑based learning opportunities for ākonga
Work with local businesses, marae, recreational services, and community organisations to create meaningful learning experiences such as work skills, life skills, community outings, and cultural participation for all learners.

	
	Vans
Planning 

	
	· More community‑based activities included in class planning (work skills, outings, recreation, cultural events). 
· Evidence of student participation and learning in community contexts (photos, reflections, Hero posts, work samples). 
· Feedback from community partners showing strong collaboration and positive learner engagement. 
· Increased learner independence, confidence, and real‑world skills demonstrated through observations and IEP progress.
· Re-establish focus groups.
· Develop transition classes in Te Aroha and Thames. 
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